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ABSTRACT

A Social Science class can be transformed intaxaitieg experience, through the inclusion of dramacttivities
for all age groups and all levels of schooling. Sdhactivities provide a learning environment, whteestudents can feel
safe inside, release emotions with control, devalepision making and develop problem solving degit The present
study was conducted to explore the Attitude of Rupnd Teachers towards the use of Drama Activitieaching of
Social Sciences at elementary level. A total os8@lents of class VIII' and 20 teachers from 2 public schools of Delhi
wherein drama as pedagogy was being employed ahitgglearning of social science were chosen asv@ke. The data
was collected by administering a five point attéustale and structured interviews for both studantsteachers. The data
was analyzed using the Descriptive Data Analysishi@ues. In both the tools (Attitude Scale andi&tred Interview),
the frequency of responses for each item was dbdiland then it was subjected to percentage asalyise findings
revealed a favorable attitude of both studentstaadhers for using Drama activities in social soéealassroom, but the
sad ground reality was that not much drama aa#vitvere being organized by teachers in the classthe to a burden of

time constraint of completing syllabus on timelasse activities according to them are time consgmin
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INTRODUCTION

Till today, in most of the schools, Social Sciee®ften perceived as a boring subject among stad&tudents
find it difficult to understand, remember and rel& everyday life. The participation of studemtsiassrooms is almost
negligible, students are always at the receiving)who acquires all the information from teacher teathers also carry

out old, dry and drab methods of teaching wherdesits remain passive listeners.

Learning about the world is the primary goal of sithool and the focus of the social sciences coniée use of
drama as a teaching rather than a performanceitpghitan make the world more understandable tosthdents by
recreating significant world events within the safef knowing that these events are not really lesjppy. As stated by
Heathcote (1975), “Dramatization makes it posstblésolate an event or to compare one event tohanoto look at
events that have happened to other people in pthees and times”. Drama can be used in sociahsegeclassroom not
only to motivate students but also to help themmleantent. In many places today, as in anciergdirmeaning is given to
observable events through storytelling and throtegll or symbolic acting of events. Teachers canemade of these

powerful techniques to deepen students understgmrdisocial sciences content.
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Drama activities in form of improvisation, role p& public speaking, puppetry, pantomime etc. mle\a safe
environment to students to explore ideas withounafig or grade, develop oral language skills, soka problems and
reflect about the concepts learned. Thus learrfingugh drama maybe included in the social scientzss as a way to

introduce, reinforce and extend major concepts.

Therefore, the present study is conducted in theref Drama in Education to explore the attitudg@upils and

teachers towards the use of Drama Activities inid&xciences.
Drama in Education

“Education is concerned with individuals; Drama ¢®ncerned with the individuality of individuals, thvithe

unigueness of each human essence.”
Brisivay (1967)

Drama is highly regarded as an effective and vadusgaching strategy because of its unique abititgngage
reflective, constructivist and active learning e tclassroom (Heathcote cited in Wagner, 1976; Mezi1990; Schon,
1991).Drama is aexperiential,active learning tool. Children "live through" tizrama exploring and expressing their
thoughts, their values, and their feelings in atagdied, play-based learning mode. It allows clélirto respond
intellectually, physically, and emotionally to ariey of imagined situations through movement aolé-playing, using
action and dialogue appropriate to the contentriiag with Drama enhances learning in all otheaardhrough Drama,

students are able to make connections betweengue®ind current learning and among various subjeets.

Pemberton-Billing & Clegg (1965) discuss that Drabegins not with somebody’s text, but with the disil
self-expression through the acting of his own edgmees.Theatre imposes several limitations on self-expoassin
Drama theatrical limitations do not existhe child is free to develop ideas and conflitts@ his own lines, and reach his
own conclusions. Through play, child learns to grawv They explore impending situations and becoass hfraid of
them. The drama teacher’s job is to discipline dinelct the child’s play into channels where he seedmake worthwhile
decisions and discoveries. Drama then becomes itiveosducational force, not merely a useful hapindzway of
learning.

Drama in Education (D.I.E) uses the art form ofndszgas an educational pedagogy for students ofyal.dt is
the use of dramatization for the purpose of studéaarning. Educational Drama is defined as “Dramahich there is no
external audience, no prepared script, and in whiehteacher frequently takes on roles with stusfefivilhelm &
Edmiston, 1998).

Educational drama utilizes skills across the rapfgeéramatic activity, everything from teacher-ihedo normal
theatrical conventions of audience and spectatot. B is the use of drama as a means of teachir@gsa the curriculum.
It is used to expand learners’ awareness, to erhbla to look at reality through fantasy and tokldelow the surface of
actions for meanings. The term "Drama in Educatisrén umbrella term that incorporates the variissiplines, forms,
and applications of drama, creative dramatics,thadtre arts for educational purposes. Drama irc&iihn encompasses
related disciplines and art forms such as Role ,Pléiyne, Pantomime, Clowning, Drama games, Storiyig)l Radio
Drama, Melodrama, Monodrama, Puppetry, Improvisatidask Theatre, Public Speaking, Playwriting, Diirg, and

Play productions.
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Drama in Education helps in developing the ovaualisonality of the child. It has a positive impantstudent’s

physical, emotional, social, and cognitive Develepin It is a multi-sensory mode of learning desijte
* Increase awareness of self (mind, body, and vaind)others (collaboration and empathy).
* Improve clarity and creativity in communicationwerbal and nonverbal ideas.
* Deepen understanding of human behavior, motivatisersity, culture, and history.

Benefits of Using Drama in a Classroom

» Self-Confidence:By taking risks in class and performing for aniande teaches students to trust their ideas and

abilities. The confidence gained in drama appleschool, career, and life.

e Creativity & Imagination: Students make creative choices, think of new idead interpret familiar materials

while performing drama. (Hui, Cheung & Wong, 20Layesy, 2003; McCammon et al., 2010).

» Tolerance and Empathy: Students acts roles in different situations, timeeiods, and cultures which promotes

compassion and tolerance for others’ feelings aedpoints in them (Akyol, &Hamamci, 2007).

» Cooperation and Collaboration: Students in Drama learn to work together, to coatee and to find the best
way for each member of a group to contribute, antisten to and accept the viewpoints and contidimst of

others. No other art form is more truly collaboratthan Drama.

e Concentration: Students develop a sustained focus of mind, bodyvaice by playing and performing Drama

Activities which also helps students in other sdisubjects and life.

» Communication Skills: Drama enhances verbal and nonverbal expressidatea$. It improves student’s voice
projection, articulation of words, fluency with guage, and persuasive speech. Listening and oliserskills
also develop by playing Drama Games. (Arslan, E&$aygin, 2010; Ulas, 2008).

e Problem Solving: Drama is an important means of stimulating crégtim problem solving. Students learn how
to communicate the who, what, where, and why toatldience. Improvisation fosters quick-thinkingusimns,

which leads to greater adaptability in life.

e  Critical Thinking: Bailin (1998) details how critical thinking migbe understood in the context of drama and

drama education.

* Attitude & Self-Concept: Buege (1991); Hendrix, Eick & Shannon (2012) regda positive change on attitude

and self-concept of students using creative dragmmapetry and social skills training.

e Emotional Outlet: Improvisations and drama games allow studentsxfress their emotions. Thus, their
aggression and tension are released in a safearitblled environment which reduces anti-socialdvédr of
students.(Kokoric, 2011)

» Self-Discipline: The process of moving from ideas to actions tdgoarances teaches the value of practice and

perseverance in students.

» Social Awareness:Legends, myths, poems, stories, and plays useldaima teach students about social issues

and conflicts from cultures, past and presenpar the world.
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Besides being a fun activity, many drama activitieduce stress by releasing mental, physical, amotienal
tension, helps in building trust between studemis @achers, improves physical fitness of studémtsugh kinesthetic

involvement and also helps in strengthening membiiie students.
PURPOSE AND SIGNIFICANCE OF THE STUDY

Contemporary Indian educators view drama as a $cgblay, extracurricular activity, a form of supesed
recreation, or a medium of entertainment. Dramalleen sentimentalized and trivialized rather thaimdp recognized as
contributing to serious pedagogical practice. HoaveWagner (1998) proposed that when drama is insi# educational
context, it supports the notion of students’ apild create personal meaning and explore conckatsrakes them human.
There is a widespread recognition that knowledgeotspassively poured into students’ heads, bueatsconstructed by
each learner (Wagner, 1998).In addition, dramashsipdents to discover links in chains of meanahgllenges students

to think and construct new understandings; andgsrinquiry into student’s lives (Edmiston, 2003).

Drama needs to be seen as a mode of learning. (I’ &é&ambert (1982) state that ‘drama strategies aot
intended to transmit historical facts but are aftenio illuminate those facts. Drama may be usecbtmect us with the
past’. Through the creation of “moments” in histdey recreating and isolating of an event in higtostudents are
encouraged to bring to a conscious awarenesspamefléctupon, the universal truth inherent in timament. Students will
not have to leave one country for another or tighrtreputations and lives for a set of beliefswidwer by taking part in a

drama that focuses on event where the charactifsadee to do these things, they might share feglirighose characters.
Social Sciences teachers may use drama in edudatfimomote their students understanding of:
e The significance of historical events.
* The commonalities of experiences across culturdgiare (Heathcote, 1975).

» History as the story of how people through all pdsi of time have grappled with common problems (i¢ag
1976).

» The repeated patterns found in historical events.
e The similarity of concerns and the needs of peapbeind the world, and
* The impact of major events upon the lives of peapie their own lives.

In modern education, Social Science is one of thetmatural habitats for nurturing creativity. Bolle contents
and the methods used to foster learning in So@arBes are in themselves originative of creatiaityl Drama being a
powerful learning method calls on students to destrate knowledge, skills, attitudes and participaiin Social Science
classrooms. When students use Drama as a toohtn Bocial Science in their classroom, it provitlesm with the
opportunity to think, make decisions, empathizglese depth of content, exchange ideas and edtalbtiss across time.
The students exhibit abilities in problem solvirdgcision making, empathizing, linking events, shgrideas and
conceptualizing. Many studies have been conducted k-12 setting that show that there is a positiogelation between
Drama Activity and learning achievement of studeii@han,2009;Dorion, 2009; Duatepe et al, 2009mifig et al,
2004;Karadag et al, 2007; Rao, 1996; Kulkarni, 19%, 2008; Ustundag, 1997). A lot has also begiiten
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theoretically on the benefits of using Drama ircteag of social sciences, but what students anthtga actually think of
using drama as a tool in social science classrauimndnat practical problems are faced in using dram@classroom had
not been explored yet.Thus, Rationale for condgctimesearch on this topic is to study the inteshstvn by pupils and

teachers towards the use of Drama Activities ish@ay of Social Sciences by exploring their attéudwards it.

The significance of this study is that it will allcus to know the present status of Drama Activiteschools and
the exploration of attitude of pupils and teachersards Drama Activities will give a necessary galion for schools to
decide for future allocation of teaching learnimgaurces in a better way. In other words, the stadyn indicator for

schools to decide on incorporating Drama Activiissa tool in classroom teaching.
OBJECTIVES OF THE STUDY
« Tofind the different types of Drama Activities dsia the teaching of Social Sciences.
* To explore the attitude of pupils and teachers tda/éhe use of Drama Activities in Social Sciences.

* To suggest examples of Drama Activities which mayificluded with respect to different domains of i8bc

Sciences
RESEARCH QUESTIONS
* What are the different types of Drama Activitiesrigeused in teaching of Social Sciences?
* What is the attitude of pupils towards the use afrfa Activities in Social Science?
* What is the attitude of teachers towards the udgrafna Activities in Social Science?
* What kind of different Drama Activities can be inded with respect to different domains of SociaéBce?
RESEARCH METHODOLOGY

The study lies in the realm of Descriptive Resea8irvey method was employed to collect data ferpgtesent

study. The study employs analytic induction anccdptve data analysis to analyze the data.
Sample

The Sample for this study was taken through Puwgo&andom Sampling. The schools were taken wherein
Drama in Education as a part of the pedagogy wasgbemployed in transacting the curriculum of Sb&aience.
The sample included two public schools of DelhieTdample size for teachers was 20(10 teachers éaxh public
school) and the sample size of students was 88t(#{ents of class VIIT'from one section of each school chosen through

random sampling).
Tools for Data Collection

A five point Attitude Scale was developed for btttk teachers and students. The Attitude Scale easabed to
gauge the attitude of students and teachers towlaedsse of Drama Activities in Social Sciencese Rititude Scale was
prepared using the Method of Summated Ratings (L&eale). The researcher comprehensively studiides in books
and journals to understand the different nuancd3rafma in Education. While framing the Attitude Bcadroad themes
were kept in mind and statements were framed osetparticular themes such as Relevance of Dramatiastin Social

Sciences, Impact of Drama activities on studerfescaife domain and their life skills, Gauging thdent of participation
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of teachers in Drama Activities, and Preferenceamiventional methods or Drama activities in thegged)y. Attitude
Scale comprised of 25 statements. The five poititulie Scale for the statements gave the optiotheorespondent to
choose any one of the following i.e. Strongly Agrégree, Undecided, Disagree and Strongly Disagfd® same
Attitude Scale was prepared for both the studemtisteachers.

A Structured Interview was prepared to gauge tfferéint type of Drama Activities used in Social Swe and to
supplement the necessary information related tatiitede scale. A Separate set of questions farcgired Interview was
prepared for both the students and teachers. Thstiqns were based on the themes like knowing iffiereht drama
activities being used in Social Sciences, relevarfid@rama activities in Social Sciences, practimalblems of conducting
Drama activities in Social Science classroom, gettuggestions for improving the use of Drama Afi¢ig in classroom.
The researcher also underwent a comprehensive oAtalysis of Class VIII' Social Science textbook to suggest

different drama activities that maybe included wikpect to different domains of Social Sciences.
Collection of Data

The Data was collected in two phases. In the finstse, the permission was sought from the schabbeties for
administering the test. In the second phase, ttee \das collected from Two Public Schools of Dellihere an attitude
scale was administered on 80 students and 20 tesaelmel interview was conducted on 15 students @nteachers

respectively.
Evaluation and Scoring of Data

The data was analyzed using the Descriptive Dataly&is Techniques. In both the tools (Attitude $cahd
Structured Interview), the frequency of responsesefich item was calculated and then it was sudajetti percentage

analysis.
RESULTS AND FINDINGS

While analyzing the data and interpreting the rtssefforts were made to fulfill the objectives. gy, To know
the different Drama Activities used in teaching ®fcial Sciences, it was found that in majority tRele Plays,
Improvisations and Public Speaking are the one’'shvlare being most commonly incorporated in teaghoh Social
Sciences. Table 1 indicates that out of so manyndractivities, the teachers in both the schoolsuameg very limited

amount of drama activities to engage learnersdéiasscience classroom.

Table 1

ROLE PLAYS
IMPROVISATIONS
STORY TELLING
PUBLIC
SPEAKING

Different Kinds of Drama
Activities Used in the Schools

In order to fulfill the second objective an attitusicale and interview was prepared for both stsdemd teachers.
The findings of the study revealed that both stiglend teachers have a favorable attitude towasithg) uirama activities
in social science classrooms and believe equallyeimefits of its use in the learning of the sosizience topics. Nearly

75% teachers considered Drama as an inseparalil®fpdre teaching learning process but due to itne tonstraint,
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pressure of completing the syllabus on time ang@amiag students for exams as the priority of sostance teachers, they
are unable to plan and execute these activitissdral science classroom on a regular basis. Ipéhgonal visit to schools
while collecting data, researcher attended andrebdesome social science classes, it was noticateven in these
schools which incorporates Drama Activities in &b8ciences do not use these activities very afeenjust 1-2 activities
in 3 months. The major findings after the analysidata from the attitude scale and interview ardshts and teachers of

both the schools are as follows:

« Almost 80% of the teachers and almost 75% of stisdagree that Drama Activities is a better wayeaithing

Social Sciences as compared to conventional methfagsching.

» 95% of the teachers and nearly 85% of the studmgrse that Drama Activities helps in better undergding of

the concept of Social Sciences.

* The teachers are in 100% agreement and more tifans8&lents feel that learning Social Sciences Diima

Activities is more fun.

 More than 70% of the teachers and more than 75#ests feel that Drama Activities are a better methd
teaching Social Sciences.

*  90% of the teachers and nearly 85% of the studagtee that learning Social Science topic throughnizx
Activities helps them to remember the topic fooagder period of time.

» 100% of the teachers and 85% of students agrestidents Self Confidence builds and improves dffteruse of

Drama Activities in the Social Science.

* 100% of the teachers and almost 95% of the studeststhat Drama Activities helps in enhancing stuits

creativity.
* 95% of the teachers and 82% of the students agag¢d®tama Activities improves their CommunicatidallS.

» 53% of the students want incorporation of more Daxahkativities and their active involvement in th@s$room
for improving the learning in Social Science classn. Table 2 indicates the teachers and studesgemnse when

asked about how Drama Activities can be more dffelst use in teaching of Social Sciences.

Table 2

Students Response Teachers Response
Getting More Time to Organize
Drama Activities

More Drama Activities Should | Encouraging Full Participation

Active Participation by Teache

=

Ways Of Using
Drama Activities

. be Incorporated of all Students
More Effectively - —
: Usage of Props and Costumes Introducing/Summarizing Every
In Teaching Of .
Social Sciences Should be Encouraged Topic Through drama
Conducting Theatre in Educatign
More Time for Preparation Classes and National School of

Drama Workshops in Schools

» 87% each of teachers and students feel teachentdsdtively participate in Drama Activities alondgs students
in the classroom.

» 80% of the teachers and more than 70% studentshf@eDrama Activities in Social Sciences help aveloping
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student’s critical thinking.

» 100% teachers and nearly 85% students agree tlaahdActivities helps students in relating to tharelster

portrayed by them.
* Nearly 50% students have never participated orgalany character in the Drama Activities.

* 95% of the teachers agree that Drama activitiege@remely time consuming. We have a divided mandatthis

statement as 45% students disagree whereas 42%ageeement with the statement.

e 75% teachers noticed excitement and enthusiasm gshatudents when were introduced to a topic ofigboc

Sciences through Drama Activities.

e 40% of teachers feel that Drama Activities doessioiplify their job as it increases burden on thidwe to the
time constraint of completing syllabus on time Bd%b also feel that certain topics can be betteetsidod only

by Drama Activities.

The last objective was fulfilled by the comprehgastontent analysis and some of the suggestions eznpiled

on different Drama Activities regarding differergrdains of Social Sciences.
Suggestions of Different Drama Activities with Resect to Different Domains of Social Sciences

The content analysis of the Social Science cumiatilelementary stage in the NCERT Textbooks wdsmaken
to make suggestions regarding different Drama At which can be used with respect to differemmndins of Social
Sciences. The study had been delimited to clask WHere content analysis of class VIII Social &cie Textbook was

divided in three domains i.e. History, Civics ando@raphy.
The suggestions of different Drama Activities fat lomain of Social Sciences itéistory are given below:

» Battles are an inseparable part of the history @rel of the better ways to dramatize battleBuppetry In this
particular case, ThBattle of Plasseycan be aptly performed by the way of Puppetry lmictv the whole story of
Battle of Plassey can be recreated and studentsecangaged in the handling of puppets, makingupppts and

their costumes and usage of background sound effect

e This particular topic can also be performed thro®gtte Plays whichever suits keeping the time constraint in

mind by the teacher.

» There can't be a better way to make students enzga#ind relate with the historical personalitiedohican be
done through Role playing those particular charact&/hen students perform those characters theyeasity
relate to those particular personalities and supmprcharacters to the historical Personalities. lifhus, in this

particular topic, the life sketch @ipu Sultan can be easily dramatized througble Plays

» One of the other ways of expressing one’s selhisugh performinglonodramain Drama Activities. In the
topic How many Delhi’s before Delhistudents should be asked to read the topic fromhbteok and then 4-5
students can be asked to prepare a separate Mommdrad these students get the liberty to be Delthiprtray

according to his/her understanding of the chapatikcussing it with their classmates.
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» The other topic which can be nicely explained tigltbone of the Drama Activity i.émprovisingHaveli Family
& Colonial Bungalow in which the teacher can divide the whole class $16 groups of 5-6 members each and
then 3-3 groups can be asked to portray or impeothie lifestyle of Haveli members and Colonial Baiogy

members.

* Macaulay’s Minutes is the topic which can be dealt witublicSpeakindy students. Students can be asked to
form 2 groups of for and against motion and themde on Macaulay's Minutes and the decision ofhear

English as a medium of instruction and the polit\wwods Despatch.

» Another form of Drama Activity which creates an iagp on learner’s mind iStorytellingwhich can be used by a
teacher in a very creative manner by using hiséheative skills of narrating a story and sketchihg life of
historical and famous personalities. Tlhie sketch of Rabindranath Tagorecan be beautifully narrated to the
students by weaving it in a Storytelling form whiefil create a visual image in students mind angsthave an

impact on their mind for longer time.

* The same topic dVomen Caste and Reforncan also be dealt by Public Speaking where stedemiasked for
an Extemporeafter studying the chapter on conditions of wonfrerm past till present times and the various
reforms which have taken place in the process dulee efforts of different reformers like Raja Ragtmn Roy,

IshwarChanderVidyasagar and Swami DayanandSaraswati
The suggestions of different Drama Activities fed2Zdomain of Social Sciences i@&bvics are given below:

» Students can be taught the topidraindamental Rightsthroughlmprovisation In this activity, students will be
taught Fundamental rights in beginning of the chiaphd to clear their understanding and perspectiveeach
fundamental right, an improvisation can be formduere 6 groups of 5 students each will be askethprdvise

on one of the fundamental rights allotted to them.

» The topic ofSecularismcan be done through Drama Activity in which 5-6d&ints can be asked to prepare a

Speectlon the topic ‘Secularism in India’ and then refsthe class can havediscussioron it.

e To teach studentdow a Law is Formedin our parliament, we can take an example of éiquéar act already
passed and there is a proper example given indb& n the pictorial form which can tRole Playedby the

student’s so that they get necessary understandingw the laws are formed in the parliament.

» A very comprehensivBebatein the form of Public Speaking can be held ondod against motion on the topic

‘Justice Delayed is Justice Denied’

« One of the topics that can be beautifiRgle playeds, Why is it important to separate religion from the gate.
The class can be divided in four groups of 8-1@etiis each which will represent four religions amaach
group 2-3 members will be of different religion repenting the minority group and how their rights @olated
and suppressed by majority group and how they arded of the available resources can be depictedigh
Role Playing .In the end a social message will ctimé because of this reason minority don't geirttights and

that is why religion based states should not beethe
The suggestions of different Drama Activities fod 8lomain of Social Sciences i@eographyare given below:

e To teach student thearious forms of energy there can be Bublic Speakingn class by students by preparing a
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debate on pros and cons of Conventional and Norn«tdional Energy or students can express themsétves

declamation that which forms of energy out of tbawentional and non-conventional sources is better.

* A Declamation as a part of Public Speaking can be held in clessre students speak féractors affecting

distribution of the populatioand the reasons for Population change from antemibdern times.
CONCLUSIONS AND EDUCATIONAL IMPLICATIONS

Drama Activities is an inseparable part of teachaayning process and thus efforts should be mgdedrhers
to teach more and more topics through Drama A@wiso as to create a better understanding antticeteof concepts in
learners. Conventional methods of teaching shoeldliscouraged and students should be given oppiyrtion active
participation in the teaching learning processotimer words, Drama Activities should be used tghearners assimilate

concepts rather than rote learning.

Teaching Learning resources should be employedittar manner which can lead to a favorable enwient in
the classroom. Learners should be exposed to otleénods of teaching and then should be allowed akenup their
minds in favor of the method they choose to leamth ia the end better method should prevail in pedggEfforts should
be made to actively engage all the students anel thiem the opportunity to participate in one oreotforms of Drama
Activities which helps in building the individuakl§ confidence level of all the learners. The smififidence gained in
Drama applies to school, career and life.Teachewald design Drama Activities in such a way thatytican be a part of
the activities alongside students so as while aatigon with students they are able to help andesdheir individual
problems by guiding them and acting as a facilitabathem. Drama in Education helps students devigltellectually by
expanding their capacities for creative thought exression, and by encouraging critical-thinkikijs such as curiosity,
inventiveness, and flexibility. Attempts should bede to use props and costumes while performingnBractivities
which make students more involved and they are tbielate themselves better with the characteckvhi turn helps in
retaining the topic for a longer period of time.a€hers also can take this to the higher level bgluing learners in the

preparation of costumes and props which will enkahe other aspects of student’s personality.

Curriculum framers, School Administration and teaxshshould design Drama Activities in such a waythsd
time constraint does not becomes a hurdle in phogittarners the full benefits and advantagesarieg through Drama
Activities. There is a minimal use of different &gpof Drama Activities in social science classramthere should be an
active effort made by teachers to use more and mbukfferent type of Drama Activities in topics ¢bat maximum
participation of students can be achieved. Cumiitushould be framed in such a manner that teagjsrsnough time to
plan and organize Drama Activities even if som@steeed to be taken like curtailing some part ef gfillabus. New

innovative plans and ways should be used so thainmugn participation can be achieved by all the stusd.
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